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Outcomes of team—based learning mode for the course of evidence—based medicine
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Department of Evidence-based Medicine Wannan Medical College Wuhu 241001

China

[Abstract 1Objective: To assess the effects of team-based learning ( TBL) mode in instruction of the discipline of evidence-based medicine. Methods: A

total of 289 undergraduates from 10 classes

majoring in clinical medicine enrolled in 2014 in our college were included and randomized into observa—

tional group (n =147) and control group ( n =142) . The experimental group was instructed with TBL based on on-ine learning and classroom teaching
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whereas the control group was taught by conventional lecture-based learning ( LBL) . At the end of the course ability of self-study and effects of the two
teaching methods were evaluated by in-elass quiz and self-programmed questionnaires were used to collect the subjective evaluation and feedback of
students towards TBL. Results: Students in the observational group had higher scoring by in-¢lass quiz in general and good-to-excellence rate than those
in the control group( P <0.05) . Questionnaire survey indicated no difference between groups in selfdearning ability before teaching( P >0.05) yet
students in the observational group were better than those in the control group regarding the component scores self-management ability ability to collect
information and of team-cooperation as well as total scores in the in—class quiz( P <0.05) . Besides students in the observational group commented that
TBL were better in teaching contents class organization teaching effects and academic assessment particularly in improvement of the interaction of
students with teachers. Conclusion: TBL could effectively upgrade the academic scores of students and improve the incentive of students in learning as well
as produce positive effects on the teaching quality.
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